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Abstract
This article explores crossover literature, that is, literature transcending age boundaries
and, in particular, the boundaries between adult and child readership. This article suggests
that texts transcending age boundaries are not a recent phenomenon—adults have almost
always existed in children’s literature as a background authority or a hidden and even
active addressee. But it is the changes in a social, historical, and cultural context that
call for a new term, crossover, to designate this phenomenon. Central to the discussion
of crossover literature is how to conceptualise the different readings that a text can elicit
from child and adult readers. Drawing on developments in cognitive literary studies, this
article argues that crossover literature is characterised by its potential to accommodate
both child and adult readers’ different levels of cognitive-affective development, subject to
the factor of age. The argument is exemplified with a close analysis of Anthony Browne’s
picturebook The Big Baby (1995). It is particularly productive and illuminating to discuss
how crossover picturebooks can attract both children and adults, contrary to the traditional
assumption that picturebooks are merely “kids’ stuff.” The close analysis of The Big Baby
reveals that cognitive literary studies can tease out the implications of the age difference,
which are crucial to crossover research, and shed new light on how crossover literature
may attract readers of different ages.
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1．Introduction
The popularity of the Harry Potter series (1997-2007) among readers of a diverse age
range has helped foreground the term crossover literature, which denotes literature
transcending age boundaries and, in particular, the boundaries between adult and child
readership. Rachel Falconer briefly reviews the history of Harry Potter’s huge success
(2009, p. 16). Bloomsbury published the seven novels first as children’s books in the
years: 1997, 1998, 1999, 2000, 2003, 2005, and 2007. Realising that the first Harry
Potter novel had attracted many adults, Bloomsbury unprecedentedly issued an “adult
edition,” that is, the same content yet with a different cover, in 1998. Further adult
editions of the next four books were released roughly a year after their corresponding
child versions, that is, in 1999, 2000, 2001, and 2003. From 2004 to 2007, the adult
and child versions were issued simultaneously, which indicates Bloomsbury attached
growing importance to the adult readers of Harry Potter (Falconer, 2009, p. 16).
Other examples of contemporary crossover literature are Philip Pullman’s His Dark
Materials (1995-2000) and Mark Haddon’s The Curious Incident of the Dog in the
Night-Time (2003).
Even before the emergence of crossover literature, critics have noticed the
function of adults in children’s literature. Barbara Wall identifies three kinds of the
narrator-narratee relationship in children’s books, of which two are double address
(a narrator speaking to the adult narratee, often to the detriment of the child narratee)
and dual address (a narrator addressing the adult narratee and the child narratee on
different yet equal terms) (1991, p. 35). Zohar Shavit argues that the role of adults
in children’s literature can be a background authority or an active addressee (1999,
pp. 83-97). Perry Nodelman recognises the existence of a shadow text in children’s
literature, that is, “an unspoken and much more complex repertoire that amounts to a
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second, hidden text” addressed to adults (2008, p. 7). Bettina Kümmerling-Meibauer
contends that it is the dual readership of both children and adults that distinguishes
children’s from adult literature (1999, p. 14).
The question then arises as to if adults have almost always existed in children’s
literature as a background authority or a hidden and even active addressee, and
what crossover literature is. Falconer attributes the emergence and popularity of
crossover literature partly to the change in readers’ tastes that reflects shifting views
of childhood, adulthood, and “the ambiguous spaces in between” (2009, p. 7).
She points to a coincidence between the success of Harry Potter that spans from
1997 to 2007 and the leadership of Britain during the same decade under the New
Labour Prime Minister Tony Blair, who promoted a youth-culture (2009, p. 7).
Sandra Beckett also connects the crossover phenomenon to the increasingly fluid
boundaries between adults and children (2009, pp. 255-259), while Chris Jenks
suggests that the boundaries themselves are sociocultural constructs (1996, pp.
8-12). Sandra Weber and Shanly Dixon (2007) chart the recent developments
in new technologies (iPad applications, e-books, and so on) and social media
(including, for instance, Twitter, Facebook, and blogs). These new developments
have facilitated communication between adults and children to the extent that
this intergenerational communication now becomes a sharing of culture. As to
the publishing industry, texts that successfully transcend reading boundaries gain
wide acclaim and enormous profit. As Beckett (2009, pp. 253-254) and Falconer
(2010, p. 87) observe, publishers have come to realise the commercial potential of
texts that appeal to a diverse readership. If a text possesses characteristics popular
with readers of a wide age range, the publishing industry will readily market it to
adults, even though it may initially be published for a younger readership, as in
the case of Harry Potter. Damian Kelleher (2002, para. 7) and Beckett (2009, pp.
1-15, pp. 251-271) observe that the market promoting and publishing texts aimed at
both children and adults came into being in the late 1990s, which is exactly when the
first few books of Harry Potter came out.
This article argues that texts transcending age boundaries are not a recent
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phenomenon, but it is the changes in a social, historical, and cultural context that
call for a new term, crossover, to designate this phenomenon. Thus, the concept
of crossover literature not only refers to the literature that can attract both children
and adults, but also involves a whole marketing and publishing industry aimed at a
wide readership and a trend towards youth-culture. As scholars, such as Beckett
(2009, 2012), Falconer (2009), and Mike Cadden (2008) have shown, crossover
literature can include fiction or picturebooks, a single volume or serial works,
and be popular or artistic. Falconer even suggests there is “no stable set of traits,
no themes or motifs or modes of address or narrative dynamics” common to
crossover literature (2009, p. 27). Crossover literature can only be defined by
“what it does, rather than what it is” (Falconer, 2009, p. 31). Therefore, central to
the discussion of crossover literature is how to conceptualise different readings
that a text can elicit from child and adult readers. Cognitive literary studies, as
a cross-disciplinary approach to literature that draws on recent insights from
experimental psychology, neuroscience, and brain research, can shed new light
on the implications of the age difference between child and adult readers. Usha
Goswami (2008) shows that the age difference usually entails differences in the body.
Engaging with a text puts demands on a reader’s various cognitive-affective skills,
the development of which is connected to the physical existence of the body. This
article argues that crossover literature is characterised by its potential to accommodate
child and adult readers’ different levels of cognitive-affective development, subject
to the factor of age. Transcending age boundaries is transcending cognitive-affective
boundaries.

2．Childhood as a Social Construct
Some scholars are concerned that cognitive literary studies may result in an
essentialist approach to childhood that overlooks its historical and cultural varieties.
Since Philippe Ariès’ seminal book Centuries of Childhood: A Social History of
Family Life (1962) that discusses the gradual discovery of childhood from the end
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of the Middle Ages to the eighteenth century in the West, international studies on
childhood have increased dramatically. For instance, Lloyd de Mause suggests Ariès
is mistaken in claiming childhood did not exist in the medieval times (1976, pp.
5-6). Childhood did exist then, but was very much unlike how it is constructed now.
Colin Heywood warns against seeing childhood as “a timeless category” waiting to
be discovered (2001, p. 20). Rather, childhood is “a social construct that will vary
in different times and places” (Heywood, 2001, p. 20). For instance, Richard Mills
describes six perspectives on childhood (that is, children as innocent/ as apprentices/
as persons in their own right/ as members of a distinct group/ as vulnerable/ as
animals) and studies how each perspective comes about in a particular sociocultural
context (2000, pp. 7-38).
Linking the age difference to bodily differences does not mean adopting an
essentialist approach to childhood, because the interpretation of bodily differences
is inevitably carried out by individuals situated in a particular context, and guided
by social codes. Moreover, the possibility of human variation and the continuum of
understanding and experience throughout various life stages are still recognised. For
instance, drawing on real-life experience is a crucial cognitive skill when engaging
with fictional narratives. On the one hand, real-life experience constitutes the frame of
reference for understanding the fictional world. On the other hand, what readers learn
from fiction may have a bearing on real life. Nikolajeva terms the former the life-totext strategy and the latter the text-to-life strategy (2014, p. 25). The scope of reallife experience readers can draw on has to do with the material conditions of the body,
whether readers are aware of the impact of material existence or not. The limitation
of the material body provides a basis for human beings’ engagement with the motif
of mortality and death represented in literature. Adults may show fear of growing old,
and the fear of growing old is rooted in the fear of death. Even pre-schoolers may
become distressed at the sight of damaged objects because the damaged objects trigger
an “existential anxiety—a sense of the vulnerability of the child’s own body,” though
young children may not be able to recognise or articulate this anxiety (Crago, 2014,
p. 39). The physical conditions of the body that adults and children share are at the
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heart of a continuum of understanding and experience that exists throughout different
life stages, the continuum scholars like Maija-Liisa Harju (2009, pp. 365-366) and
Carole Scott (1999, p. 102) have mentioned. The scope of real-life experience also
depends on what readers can and are allowed to access in a particular society.
Compared to child readers, adult readers more likely, though not necessarily,
have had experience of romantic relationships and procreation. However, there
are children who have engaged in sexual activities. No one pattern of cognitiveaffective development can be claimed for all individuals. This precisely shows
why the potential to accommodate readers of different cognitive-affective levels
is crucial to crossover literature.

3．Analysing Anthony Browne’s The Big Baby
Picturebooks are traditionally connected with children, mostly because adults think
illustrations in picturebooks can help children who cannot yet read well to understand
words. However, this assumption appeared before the development of contemporary
picturebooks. In many contemporary picturebooks, the visuals are not just illustrations
explaining the verbal, but instead share the load of story-telling. The incorporation
of the verbal and the visual in picturebooks may put more complicated cognitiveaffective demands on readers than books that only contain words, because the
relationship between the verbal and the visual may range from symmetry to mutual
amplification and contradiction. For instance, in Come Away from the Water, Shirley
by John Burningham (1992), the verbal simply narrates that Shirley’s parents have
an uneventful day, sleeping the day away on the beach and paying the least attention
possible to Shirley, while the visual portrays Shirley setting sail for uncharted seas
and having a huge wonderful adventure, against her parents’ tellings-off and warnings.
To make meaning from the picturebook, readers must synthesize the two different
stories told in the verbal and the visual. Therefore, it may be particularly productive
and illuminating to discuss how crossover picturebooks can accommodate readers
of different cognitive-affective levels, contrary to the traditional assumption that
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picturebooks are merely “kids’ stuff.”
The well-known British picturebook creator, Anthony Browne, has been
mentioned in Beckett’s study of crossover picturebooks. Browne has won national
and international titles and awards, including being the sixth Children’s Laureate,
and receiving the Hans Christian Andersen Award, which is the highest international
award for children’s literature. This article chooses to focus on his book The Big Baby,
which Beckett has cited as an example of a crossover picturebook (2012, p. 342).
The plot of The Big Baby is quite simple. Mr. Young, father of John Young, looks
young for his age. Mr. Young is very proud of his youthful appearance. After drinking
Elixa de Yoof, he becomes a baby and goes through experiences like wetting himself,
making a mess of his food, and being taken out for a walk. When Mr. Young changes
back into an adult, he finds his first grey hair. The visual blends the realistic and the
absurd, typical of Browne’s artistic style.
The text does not put a high demand on readers’ real-life experience, merely
requiring familiarity with a family life constituted by a father, mother, and son. For
most child readers, even with their limited real-life experience, this should not be
demanding. Mr. Young’s baby experience may indeed happen in the fictional world.
It may also be a dream or a symbolic representation of his psychological immaturity.
When Mr. Young changes back into an adult, he wails, “I’ve had a TERRIBLE dream”
(double-page spread 11). Mrs. Young’s response is ambiguous: “Oh, poor baby.” The
words “poor baby” may be Mrs. Young’s way of comforting her husband. “Poor baby”
may also refer literally to Mr. Young’s unpleasant experience of becoming a baby.
Mr. Young clearly interprets Mrs. Young’s words literally, asking: “But how did you
know?” In other words, Mr. Young wonders how Mrs. Young knows he had become
a baby. Mrs. Young’s response is even more ambiguous: “She looked at John and
smiled.” John and his mum share the task of caring for Mr. Young—they are on the
same side. Mr. Young’s experience probably happens in the fictional world, though
readers cannot be absolutely sure of that.
The vague text requires readers to model the characters’ minds. Mind-modelling
refers to the ability of deducing others’ thoughts and emotions from what they say
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and do (Stockwell & Mahlberg, 2015, pp. 129-147). The corresponding concept in
psychology is Theory of Mind (ToM). Ian Apperly points out that ToM develops with
age because the neural systems involved in the exercise of ToM undergo significant
structural changes through childhood, adolescence, and early adulthood. Exercising
ToM moreover relies on the experience of social interaction. ToM should therefore
develop as socially mediated knowledge and experience increase when one grows
up (Apperly, 2011, pp. 160-161). Mind-modelling usually involves more than one
order when fictional characters interact with each other. For instance, A thinks (first
order) that B thinks (second order) that A thinks (third order) (Nikolajeva, 2014, pp.
90-91). The interaction between Mr. and Mrs. Young involves as many as four orders
of mind-modelling, that is, Mr. Young thinks (first order) that Mrs. Young knows
(second order) that he becomes a baby in the dream, but we as readers do not know
(first order) for sure whether Mrs. Young knows (second order) that Mr. Young thinks
(third order) that she knows (fourth order) his dream. The levels of mind-modelling
are illustrated in Figure 1 and Figure 2. The age of three is a boundary line between
passing and failing the false belief task, which is used to test children’s ability of
ToM (Apperly, 2011, p. 33). Presumably, child readers below three years old may
only be able to deal with the first order of mind-modelling, that is, you know what I
know, you don’t know what I don’t know. From early childhood onwards, readers can
automatically cope with three to four orders, and additional orders pose a challenge
to both child and adult readers (Vermeule, 2010, p. 37). Unravelling the interacting
characters’ thoughts in The Big Baby may particularly challenge very young child
readers, yet should still be within the range of grasp of more mature child readers and
adult readers.
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Figure 1. The two levels of mind-modelling involving Mr. and Mrs. Young

Figure 2. The four levels of mind-modelling involving readers, Mr. Young and Mrs. Young

For readers who interpret Mr. Young’s baby experience as real in the fictional
world, they can immediately notice a gap between the real world and the fictional
world, because in the real world, reversing the natural progress of human physical
development is impossible. Even for child readers, with their limited real-life
experience and knowledge, this huge gap is hard to miss. When investigating the
network of imaginary worlds in literature, Mark Wolf shows that human beings are by
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nature capable of dealing with the fictional worlds constructed even vastly different
from the real world (2012, pp. 3-6). Beckett neatly captures the close interrelationship
between fantasy and crossover with the phrase “all ages fantasy” (2009, pp. 135-161).
Fantasy does not prioritise child or adult readers, because neither of them has
experienced the depicted fictional world before (Nikolajeva, 2014, pp. 43-44). As
Marie-Laure Ryan argues, readers’ engagement with the fictional world follows the
principle of minimal departure, that is, readers draw on their default assumptions of
the real world to understand the fictional world, unless they are told otherwise by
textual cues (1991, p. 51). The fictional world in fantasy may challenge and even
contradict readers’ default assumptions of the real world more often than a fictional
world that mirrors the real world. Therefore, compared to adult readers, child readers’
relative lack of real-life experience and knowledge may become an advantage in
creatively engaging with fantasy fictional worlds.
Roberta Seelinger Trites points out that in literature, psychological growth is
often represented with embodied metaphors that compare it to physical experiences
(2012, pp. 20-21). Mr. Young’s physical downward growth can be an embodied
representation of his psychological immaturity. Being young here has negative
connotations: puerility and silliness. Several pages depict Mr. Young in dashing
clothes and hairstyles, mimicking the playing of loud pop music on a badminton bat,
playing billiards in a room full of toys, and carefully preening himself. But a small
cold can turn him into a whimpering baby. Readers are encouraged to adopt an ironic
attitude towards Mr. Young. The surname “Young” is in itself a kind of irony. When
Mr. Young mimics the playing of pop music, the head of the guitar in the painting
hung up on the wall is turned into a baby’s pacifier. The visual detail of the pacifier
also appears among piles of toys when he plays billiards, in the painting hung up
above his cycling machine, and as the doorknob when he comes back home with the
magic drink Elixa de Yoof. The repeated appearances of the pacifier foreshadow Mr.
Young’s change into a baby, and heighten and mock his psychological immaturity.
The words “The Big Baby” on the title page are in six different colours, mirroring
the colourful clown’s clothes Mr. Young wears. The subtitle “A Little Joke” evidently
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points to Mr. Young as the laughingstock. The verbal and the visual work together to
make readers laugh at Mr. Young.
At first glance, Mr. Young’s behaviours may seem familiar, as they are often seen
in children, young adults, and possibly adults in mid-life crisis. The text, however,
defamiliarises these behaviours by using an unusual agency: a hybrid of adult and
baby. Though having become a baby, Mr. Young retains his memory of being an adult
and the ability of reasoning. But he cannot articulate himself. On the seventh doublepage spread, which depicts Mr. Young waking up to find he has become a baby,
readers, exercising the skill of mind-modelling, can deduce his surprise, horror, and
dismay from his expression: the downturned eyebrows and corners of his eyes, and
his mouth wide open. Mr. Young must still be able to observe and reason in order
to discover that he has shrunk to the size of a baby. He must also retain the memory
of being an adult to find the change horrifying and depressing. Readers’ existing
experience and knowledge of a recurrent pattern are referred to as schema (Stockwell
pp. 75-89). Both adult and child readers have a stronger schema of different life stages
as distinct from one another, rather than as coexistent in a hybrid. The hybrid image
of a whimpering adult face and chubby baby body produces humour, disrupts both
child and adult readers’ existing schema, engages their attention, and prompts them
to reflect on the notion of youth, to what extent and in what ways the behaviours as
children or adults are socially categorised.
This is the other direction in readers’ two-way process of cognitively engaging
with fictional narratives—learning from fiction to reflect on the real world and
themselves. For instance, the text encourages readers to question whether being
young equals wearing dashing clothes and new hairstyles. On the one hand, both
younger readers (such as rebellious, fashion craving teenagers) and older readers
(such as those who are having their mid-life crisis) may feel for Mr. Young through
evoking their own similar experience. On the other hand, the fact that Mr. Young both
looks young and is also psychologically immature stimulates them to reflect on their
ideas of youth, and to question whether possessing youthful appearance equals being
young. The Big Baby revolves around the theme of mortality, in particular, the fear of
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growing old. As aforementioned, the representation of mortality and death in literature
is grounded in the material existence of the human body. Mr. Young’s fear of growing
old, correlating with the fear of death, can elicit active responses from both younger
and older readers, yet older readers may show more sympathy for Mr. Young because
of their changing physical conditions.
The text affords a chance to try out different perspectives, encouraging readers’
empathic engagement. Raymond Mar et al. describe that in reading fiction,
empathy is having an emotion somewhat like the emotion experienced by fictional
characters, but that does not entail becoming the characters (2011, pp. 823-824).
Empathy involves more imagination than mere observation of fictional characters’
emotions (Mar et al., 2011, p. 824). Empathic engagement is particularly important
for child readers because they may enrich their own emotional experience from
imaginatively fleshing out fictional characters’ emotions. Some research, such as
David Comer Kidd and Emanuele Castano’s “Reading Literary Fiction Improves
Theory of Mind” (2013, pp. 377-380), has shown that reading fiction improves the
ability of understanding and responding to others’ thoughts and emotions.
The Big Baby ends with Mr. Young finding his first grey hair after waking up
from a dream of becoming a baby. The last page does not exaggerate Mr. Young’s
facial features in a funny way, as in the previous pages, but depicts Mr. Young slightly
opening his mouth, raising his eyebrows and eyes, and putting his hands around the one grey
hair that stands out among brown bushy ones. His forehead is wrinkled, his pupils dilated,
and the corners of his eyes are downturned, which suggests surprise and dismay.
Since John had asked Mr. Young to look in the mirror before he made his discovery,
the frontal picture of Mr. Young on the last page can be his image in the mirror. When
readers come to the last page, what they see is not only Mr. Young’s mirror image,
but also a reflection of what they themselves are like or will be like. The tiny line
at the lower right corner may symbolise the glass shattering feeling most of us have
experienced, or will experience, when we find our own first grey hair. The text ends
on a powerful, poignant note, inviting young readers to stretch time to years later, and
older readers to think back to when they spotted the first signs of aging. Therefore,
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though the text mostly positions readers to laugh at Mr. Young, the last page
encourages them to empathise by tapping into the fundamental existential conditions
of human beings.
Near the end of the book, Mrs. Young calls Mr. Young “a Big Baby.” On the
fifth double-page spread, when Mr. Young grins “boyishly,” she just smiles. The
very brief depiction of Mrs. Young’s responses is quite vague. Readers are invited
to model her mind. Is she happy about such a young husband? Is she reluctant or
sarcastic? Does she despise her husband? Does Mr. Young know how she feels?
Does she know if Mr. Young knows how she feels? Readers cannot know more
for sure about Mrs. Young’s thoughts or feelings from her face, with only the very
vague smile. Yet readers applying the life-to-text strategy can deduce that normally,
a woman is not happy about always having to look after a whimpering husband. This
layer of implication, however, is only open to adults who have experienced romantic
relationship issues, in particular, intimate partner disagreements, and possibly children
who have witnessed such issues. Mrs. Young’s opaque mind constantly challenges
readers to exercise mind-modelling and empathy.
The character John is completely missing from all the visuals in the book. Readers
do not know what John looks like or how old he is. The only thing that might give
readers an image of John is a small photo of a baby in the room where Mr. Young
plays billiards. This, however, is merely a guess. Readers may witness the events
portrayed in the visuals from John’s perspective, which explains his absence. The
text encourages readers, both child and adult, to imagine how a child may feel about
having such a childish father, especially when the visual perspective coincides with
the perspective from which the events narrated in the verbal parts are viewed. For
instance, the seventh double-page spread reads, “Well, John’s very fond of his dad,
really.” The word “really” can undermine the statement about John’s fondness, as
if John himself were not really sure about his feelings. His tentative feelings for his
dad are confirmed by his reaction to his dad becoming a baby. When he first sees the
baby with his dad’s face, “John just burst[s] out laughing.” The visual depicts Mr.
Young’s clownish face twisted with horror and dismay, in a sharp contrast to calm and
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loving Mrs. Young beside him. Mr. Young may be depicted as John sees him: funny
and pathetic. If John were really very fond of his dad, his first reaction would more
likely be anxiety and horror. Instead, readers are invited to laugh with John at baby
Mr. Young. The text reverses the normal adult-child power relationship by ascribing a
more powerful position to John. It is John that cares for his whimpering dad.
The Big Baby puts demands on readers’ abilities to draw on real-life experience to
understand fiction, mind-model, and empathy. The fictional world may deviate from
readers’ default assumption of the real world, in that human beings cannot return to
being a baby once they grow up. Child readers’ relative lack of real-life experience
and knowledge may become an advantage when they engage with a fictional world
where the process of growth can be reversed. The way the fictional characters’
thoughts and emotions interact requires readers to cope with as many as four orders of
mind-modelling, which may pose a challenge to very young child readers. Yet mindmodelling of four orders should be within the reach of more mature child readers and
adult readers. The text encourages readers to imagine the characters’ feelings and to
empathise with them. Mrs. Young’s feelings may be more accessible to adult readers
who have experienced romantic relationship issues in real life. The last page makes
both child and adult readers confront what they will inevitably experience or have
already experienced, that is, aging. Child readers are invited to stretch time to years
later, while for adult readers, Mr. Young’s surprise and heartbroken feelings are their
present or what they have been through. Compared to child readers, adult readers may
show more sympathy for Mr. Young because of their own similar physical conditions.
Though child and adult readers may engage with Mr. Young in subtly different ways,
Mr. Young can elicit active responses from both of them because the character touches
on the existential anxiety of human beings, that is, the fear of death and growing old.
Therefore, the text successfully accommodates readers of different cognitive-affective
levels. By allowing readers to view the events visually portrayed and verbally narrated
from John’s perspective, it reverses the normal adult-child power relationship. The
recurrent hybrid image of the adult face and baby body in itself undermines the clearcut boundary between what is considered child and what is considered adult. The text
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does not treat child and adult as fixed points but as fluid nebulae. All of this adds to
the text’s crossover quality.

4．Conclusion
Crossover literature can accommodate readers at different stages of cognitive-affective
development related to the factor of age. Close analysis of The Big Baby reveals
that crossover literature may even enable readers to travel back and forth between
different temporal positions. For instance, by evoking their real-life experience, child
readers may find Mr. Young’s behaviours familiar. They are also given a glimpse into
the fear of growing old, which they may not be familiar with at present but will very
probably experience in the future. Adult readers may feel superior to Mr. Young as
they have moved on from Mr. Young’s stage, but Mr. Young’s fear may still speak
strongly to them, adding a sad touch to his seemingly funny behaviours. The diverse
temporal positions one occupies throughout one’s lifetime do not proceed in a linear
way. One is born a baby, grows up, becomes fully fledged, and then an old man. Old
men are like babies in their physical feebleness and inability to take full control of
their lives. Readers are encouraged to move back and forth between various temporal
positions, whereby new insights and feelings are returned to their present. This is a
valuable learning and enriching experience for both child and adult readers, and also
the charm of crossover literature. Crossover literature can facilitate intergenerational
communication when it is shared between children and adults. The close analysis of
The Big Baby also shows that cognitive literary studies can tease out the implications
of the age difference, which are crucial to crossover research, and shed a new light on
how crossover literature may attract readers of different ages.
Note
1

This article is part of the research project “Contemporary Western Picturebook Theory”
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the project “Chinese Picturebooks and Their English Translations” (2017SJB1318) funded
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